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comumunity is indisputable. A
variety of authors specifically
have referred to the impor-
tance of faculty and staff in-
teractions with students as a
critical variable in building
community. As a published
topic, The Camegie Founda-
tion for the Advancement of
Teaching (1990) elaborated
on six principles that its mem-
bers defined as the kind of
community every college and
university should strive to be.
The first principle reflected

the goai that a college or uni-
versity should be what's considered an “educa-
tionally purposeful community, & place where
faculty and students share acadernic goals and
work together to strengthen teaching and learn-
ing on the campus” (Page 7).

In their book, fvolving Colieges (1991), Kuh,
Schuh, Whitt and Associates spent a large por-
tion of their discussion on the positive roles that
faculty and staff interactions with students have
on developing and maintaining a sense of com-
munity. Further, student inrvolvement on campus
has been stressed as relating positively to numer-
ous variables such as satisfaction with college,
retention, academic achievement and loyalty to
an institution. Morrissey (1991) discussed the
role of student activities in building community
and argued that a comprehensive approach is
needed to strengthen community, including a
system of assessing and developing student in-
volvement in campus life. Schlossberg (1989)
coined the terms “marginality and mattering” as
key issues in building community. These terms
relate to students as well as to faculty and staff
involvement.

Student involvement and interaction with fac-

ulty members, both inside and outside of class,
have been consideted to be determining factors
in a student’s satisfaction, intellectual and per-
sonal development, and persistence in college
(Astin and Panos, 1969; Astin, 1977; Chickering,
1972; Endo and Harpel, 1982; and Pascarella and
Terenzini, 1976). Astin {1984), in discussing his
involvement theory, noted that “frequent interac-
tion with faculty is more strongly related to
satisfaction with college than any other type of
involvement or, indeed, any other student or
institutional characteristic .., Thus, finding ways
to encourage greater student involvement with
faculty (and vice versa) could be a highly produc-
tive activity on most college campuses” (Page
304).

One way to promote these interactions is
through off-campus activities that promote stu-
dent-faculty interaction as described by Stuart
Brown (1992) in discussing the Columbia Uni-
versity Urban New York Program. Another way
is to work to develop partnerships in program-
ming with academic departments or “collegial-
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ity” as in Colestock and
Garside’s 1992 article. Carpen-
ter et al., (1990) elaborated on
involving faculty in student af-
fairs areas such as advising.
Barriers tobuilding educational
partnerships between academic
and student affairs were exam-
ined by Zeller, Hinni and Eison
(1989) and strategies for over-
coming these barriers were out-
lined. The ACU-I Bulletin
(March 1991) listed “33 Ways
toTell Your Story” in an article
that provided suggestions for
comumupicating how the union
or activities program conirib-
utes to a sense of community,
including numerous faculty-stu-
dent activities coalitions,

The third important way to involve faculty and
staff is by linking them with student organiza-
tions as advisers. This is often not an easy task,
but by examining the issues involved and posi-
tively structuring these conmections, one can
expect exceptional results. This paper will focus
on the topic of utilizing organization advisers in
building and expanding the developmental focus
of community on the college campus.

Adviser Recruitment Problems

On many college campuses, all student organi-
zations are required to have a professional faculty
or staff adviser to establish university recogni-
tion. Many advisers work with several groups,
yet other facuity and staff members have never
advised a student organization. The desire to
commit to involvement with a student group is
influenced by a variety of factors. These factors
include:

» A heavy teaching load that requires much
advance preparation and late or early howrs;

« Heavy research requirements based on the
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desire to be granted tenure or full professor
status;

» Family involvement including responsibility
for children, elderly or disabled parents, and
serious medical problems;

« Commuting distance that affects one’s abil-
ity to commiit to late meetings or activities;

« Dislike fos, or fear of personal involvement
with students or dislike for particular students;

« Fear of financial or legal repercussions based
on an organization’s off-campus liabilitics;

« Concert abont lack of university support —
that is, the rewards do not cutweigh the costs of
involvement in terms of mopey or time;

« Conflict with other community, church, civic
or professional organization commitments as
well as personal hobbies;

« Disagreement or conflict with the goals or
philosophy behind the organization;

» Previous expetience with student organiza-
tions ot groups that resulied in one or more of the
above outcomes. Also, contact with other faculty
or staff persons who relate bad or negative expe-
riences with organizations will be bad publicity;
and

« With majority-group professionals, another
fear coutd be concern about advising a minority
student group or vice versa, Individual prejudice
does exist, and some persons may limit their
involvement based on this factor. Other profes-
sionals may appear unapproachable. Because of
this, student groups may not have asked them to
advise.

Factors Influencing Adviser Retention

Ancther problem that may arise is with retain-
ing group advisers. Some persons will be honest
about their reasons to terminate the relationship,
but others may find it easier not to confront the
real offense. A variety of factors may “turn off” an
initially enthusiastic adviser:

1) Like all persons, advisers’ interests and
expectations change. The satisfaction gained
from several years of advising one particular
group may dissipate. The adviser may terminate
the relationship based on true concern for the
group and the desire to influence change.

2) As laws and policies change, advisers
may feel the need to remove themselves from
involvement. Many advisers on our campus
have ended their involvement because of the
amount of negative publicity on Hability factors.

3) Many groups do not inform their advis-
ers of their responsibilities. An easy way to
recruit an unknowing adviser is to verbally mini-
mize their duties as adviser. Advisers must take
an active role in conflict mediation and develop-
ment of members in areas of leadership. Advisers
check grades of members. Advisers also fre-
quently are called upon by the administration to
explain behaviors or incidents prompled by the
organization (Henley, 1990; Shriberg, 1983;
Turner 1985},

4) The opposite side of minimizing adviser

responsibility is to expect that advisers must
be involved with an organization as actively as
members. Some groups exerl pressure on advis-
ers to purchase group memorabilia, aftend show-
ers or other parties for members and actually be
involved with money-making projects.

5) Groups may actually falsify information
provided to advisers. This may include finan-
cial information, member recruitment or pledg-
ing activities and information copeerning meet-
ing times and dates. Groups sometimes forge
their adviser's signature and may falsify infor-
mation after they have acquired their adviser’s
sighature.

6) Advisers® responsibilities to their fami-
lies and professional involvement may change.
Young, unmaryied stafl and faculty members are
often hit hardest with requests for organization
involvement. As responsibilities change, so does
the adviser’s ability to adequately respond to a
group’s needs.

camipuses, all student
organiziibns arerequired
to have a professional
faculty or staff adviser to
establish university
recognition.”

7) Advisers sometimes have personality
conflicts with individual students that de-
creases their ability to function effectively
with the entire group, Personalities may clash
and because of this, attendance at meetings or
other activities may be difficult or uncomfort-
able. .

8) Organization iraditions are hard to
change. An adviser may have to work with a
group for years to remove racist, sexist or other-
wise stereotypical goals, behavior and activities.
After years and numerous discussions, discout-
agement can’t help but set in when no change
occurs, The statements: “We've always done it”
or “T had to do this when I was pledging” are two
that can utterly destroy an enthusiastic change
agent. When an organization refuses (o give up
traditions, in spite of national mandates, a loss of
adviser is to be expected.

9) Some organizations are especially good
at thanking and rewarding advisers. Other
groups are notoriously poor at showing apprecia-
tion. All people have basic needs and some have
a stronger need for reinforcement than others,
Likewise, a college or university’s lack of sup-
port can also diive away an excellent adviser,

10) The decline of group membership or
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interest is also a fairly frequent reason for
adviser twrnover. If an organization’s members
can’t motivate member recruitment, this task
should not be left up to the adviser, but it
sometimes is.

Diversity and Student Organizations

Many current rescarch studies also comment
on the special needs of minority students on
predominantly Caucasian campuses and the lack
of minority role models on the professional staff.
This can seriously alter their perceptions of the
campus community and student organizations.
Carpenter, Paterson, Kibler and Paterson (1990)
described the increased cxpectations of minority
(particularly black. and Hispanic) facnlty on re-
search university campuses. These incrcased
expectations create an almost impossible situa-
tion with limited time involvement as adviser
role models for minority students.

The influence of mentors in improving the
gatisfaction of minority students during the col-
lege experience is documented by Braddock
(1981); Pollard (1982); Fleming (1984); Nettles,
Thoeny and Gosman (1986; Hughes (1987); and
Mallinckrodt (1988). Sedlacek (1987) related
the concern black students expressed concerning
the lack of black faculty and staff as role models
on many predominantly white campuses. A lack
of variety of viewpoints or cultural perspectives
relevant to black students can resultin a range of
feelings of loneliness and isolation (o a lack of
learning, development and identification with an
institution.

Some authors have focused on the importance
of multicultural programming and other inter-
ventions in developing an inclusive community
to assist in retaining minority students and maxi-
mizing their collegiate experiences. Excellent
examples of these articles include Quevado*
Garcia (1983); Green (1986), Marcy (1986},
Leppo (1987); Manning (1988); Rasch (1988),
and Johnson (1989).

Another concern is whether we can be effec-
tive working as an adviser with students who do
not identify with us racially. Are interracial
professional adviser/organization relationships
as effective as utilizing advisers from the same
racial background as group members? Research
in this area is also limited, Steele (1989) noted
that universities should emphasize commonality
as a higher value than “diversity and pluralism.”
These latter words are described as buzzwords
for the politics of difference. Kuh and MacKay
(1989) supported interactive pluralism beyond
cultural awareness. To these authors, “‘Interac-
tive pluralism’ denotes a campus community in
which people of all racial and ethnic backgrounds
engage in meaningful interactions based on trust,
appreciation and respect” (Page 52).

Pounds (1987) discussed black stndents’ needs
on campus. She noted that for black students to
succeed on predominantly white campuses, they
must learn to trust white peers, faculty and




student affairs stafl. The faculty and staff must
recognize environmental factors that inhibit de-
velopment and revamp the environment to better
support their development. Practitioners should
be carcful not to generalize that all black students
are alike. Faculty and staff members, whether
black or white, can become effective if they
possess good human relations skills and use them
to understand students’ needs, There must be a
delicate balance between adequate support and
the scrupulous avoidance of patronizing,

Improved interaction on a multiculiural level
can be initiated through self-awareness and insti-
tutional support of faculty and staft training as
well as that of advisers, Sardo (1990) siressed the
importance of advisers in “redefining the norms”
that exist on campus to discourage multicaltural
student organizations, Jackson (1984) provided
self-evaluation instruments for educators by which
they can identify behaviors they may display in
and out of the classroom that are interpreted by
students as prejudicial, hostile and discrimina-
tory. In addition, his 1986 checklist was designed
to assist advisers, counselors and teachers in
evaluating their readiness to work with students
of disadvaniaged backgrounds.

There are several other positive things the
university can do to facilitate positive multicul-

tural experiences between advisers and organi-
zations, Education is important, especially in
relation to communication and cultural differ-
ences (Gilliam and Van Den Berg, 1980). The
university may also want to focus on minority
faculty/stafl recruitment and retention as em-
ployees first, then as advisers, Barr (1990) rec-
ommended changes in developing an agenda for
the 00s in regard to staff issues such as recruit-
ment. By increasing the total number of person-
nel from diverse backgrounds, the odds of in-
creasing contact are better, as well as the facili-
tation of positive student/adviser contact. If the
lack of positive minority role models hampers
your efforts, do not hesitate to develop or expand
peer-counselor or mentoring programs in addi-
tion to structuring your organization adviser pro-
gram as suggested by Lewis (1986) and Watson
and Siler (1984, Students often rely on peers for
support. The research of Rice and Brown (1990}
indicated that prospective mentees preferred a
peet mentor one to three years older than them-
selves mote than they preferred other “adult”
mentors.

Spaights, Dixon and Nickolai (1985) stressed
that campuses must look beyond their policies
and check the practices that are occurring. Prac-
tices on the part of students, faculiy and admin-

End of thi¢ Year Evaluation an_d’REVié“;=6f:U.pcomii“lgVEv;erits-

istrators that are of a racist nature muost not be
overlooked or condoned. In relation to student
activities, both the U.S. Department of Educa-
tion (1988) and the Council for the Advancement
of Standards for Student Services/Development
Programs {1986) addressed areas of program-
ming and facilitation for minority student pro-
grams and services. Workshops designed to fa-
cilitate discussions about diversity and discrimi-
nation have been described by Vickio, Dings and
Leopeld {1989); Fukuyama and Horner (1984);
and Pittman and Muschio (1989). The Culiural
Environment Transitions Model (Manning and
Coleman-Boatwright, 1991) is a means to assist
in defining and working towards the goals of
multiculturalism, Sue {1991) described a model
for diversity assessment and training.
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Structuring Effective Adviser/Organization
Interactions

Advisers and groups often have no choice in
the match, so it is best to focus on the develop-
ment of their relationship in order to maximize
effective interaction. Several authors have com-
mented on this interaction, Gwost (1982) listed
five basic assumptions about student/adviser
relationships. These included shared responsi-
bility for relationship building, the importance of
open, direct communication, recognition of addi-
tional commitments, focusing on human value
systems and individual styles of interaction, and
the process of growth and development. She also
discussed strategies both parties should consider
when beginning and maintaining the process,

Marmarchev and Williamson (1990) focused
on role clarification and fair rules of confronta-
tion in dealing with individual conflicts between
members and advisers. Research by Fitch (1991)
indicated some individual differences in inter-
personal values of differing levels of extracur-
ricular involvement. Advisers may want (o ex-
amine these levels and motives for individual
group members and alter the advising style ac-
cordingly.

By actively involving faculty and staff organi-
zation advisers in student development issues
and leadership training, the limited outreach of a

. small, overworked student activities staff can be

multiplied by the total number of advisers on
campus. As Elizabeth Nuss noted in the ACU-I
Bulletin (Jamary 1991} atticle “The Time is
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Right for Telling the Union’s Story™:

“We got through higher education with an
understanding of unions. Many faculty didn’t
have that experience. So we have to prepare them
for whatever itis we’re asking them to do and not
assume they know, We complain in student
affairs when people assume that anybocdy can do
our jobs, that it doesn’t take any special training,
And then we ask all kinds of people to help and
we give them no special training for understand-
ing. It’s a mixed message” (Page 30).

Silien, Lucas and Wells (1992) contend that
“weneed tore-focus on skill-building to embrace
and incorporate the values-oriented, collabora-
tive approach illustrated in a community-based
style of leadership” (Page 35). This same skill
building relates to adviser leadership training as
it does to student leadership training. Campus
activities and organizations offices can no longer
assume an inactive role with their adviser pro-
gram. Adviser training is vital in creating an
involved and perceptive advising staff. Advisers
themselves want to know what is expected of
them and the more specific, the better.

Just as the range of student problems has
changed in the last decade, so has the range of
skills needed by effective and community-ori-
ented organization advisers. Some suggestions
include:

1) Providing an adviser notebook, guide or
contract would be minimal expectations.
Sandeen (1989) recommended that the chief
student affairs administrator should write a clear
policy statement defining roles and responsibili-
ties of faculty advisers in conjunction with a
major faculty group on campus.

2) Advisers also want to receive copies of
any correspondence sent fo their group,
whether it is a financial statement, adminis-
trative paperwork request or judicial charge,

3) Providing leadership training in the form
of a student officer workshop may take some
of the pressure off of the adviser as will a
monthly leadership newsletter addressing is-
sues such as conducting a meeting or reward-
ing group members, Officer transition training
should also be provided.

4) Providing extra assistance to organiza-
tions in terms of skill building, recruitment
and retention of advisers and facilitating in-
teraction are all important for struggling
groups. Craig and Warner (1991) delineated a
variety of additional services that the “forgotten
majority” of student organizations and their ad-
visers desperately need.

5) Providing incentives for advisers
(Christensen and Myers, 1979; Pruitt, 1983)
and rewarding volunteer efforts should be
considered mandatory. Three specific sugges-
tions include providing monthly adviser lun-
cheons (free meal and brief training on relevant
issues), sponsoring Adviser Appreciation Month
programs, and promoting adviser awards (in-
cluding Human Relations Award to organization

advisers who promote positive intergroup rela-
tionships and programs on campus). Document-
ing positive contributions in the form of letters
and sending copies to department chairs and
administration would also benefit the faculty
adviser.

“By i rg\creasmg f}ip ?btal

num Ii;of personnel from
dwersefb,a kgrounds, the
odds of mcreasmg ‘contact
are better, as well as the
Jacilitation of positive
student/adviser contact.”

6) Tn addition to student leadership train-
ing, adviser training on specific student devel-
opment issues should be provided. McManus
(1992) listed topics ntilized at the University of
Wisconsin/Stout as liability issues, roles and
responsibilities, poal setting with new officers,
budget planning, and other programs offered at
the request of the advisers. Specific adviser

training topics utilized on the author’s campus
are outlined in the appendices following this
article.

7) Maintaining a library of recent and
pertinent information may facilitate discus-
sion and promote constant examination of
issues relating to student groups and their
needs. Our office just finished a rescurce direc-
tory that contains resources available to student
organizations and their advisers on contempo-
rary and leadership issues. It includes books,
subscriptions, video and audio tapes and a
speaker’s bureau of faculty and staff on campus
who are interested in speaking on certain topics.
The materials are located in a varicty of depart-
ments across campus, and not just the University
Center.

8) If all else fails, and yours is one of the
Iucky campuses that has excess funds, finding
money to supplement faculty travel to student -
services or faculty academic conferences would
work well as an incentive.

Conclusion

The university must take a more active role in
relating to organization advisers in order to con-
tribute more effectively in structuring the cam-
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pus community. Student groups need o take
more responsibility for their actions, They need
to recognize the concerns that advisers face when
working with student groups, They should show
appreciation and consideration for their adviser(s)
and positively reinforce actions that help ensure
the future of their organizations. They also need
to be factual and persistent in their concerns
about prejudicial treatment and make a con-
certed effort to realistically appraise their organi-
zations’ reputations, activitics and goals,

Wells (1990) concluded his discussion of com-
munity and leadesship by noting that it is design,
not default, that will help higher education in
meeting the challenge of community, Klepper
(1992) noted that “the beginning link between
student affairs and the professorate lies in the
articulation of a social contract — a common (e
of principles and beliefs that give meaning to the
collective work of'each personin the community”
(Page 8). A social contract between student
activities staff, organization advisers and student
leaders is the glue that binds this distinctive
aspect of campus community.

The 1990s plague on the college campus could
very well be the shrinking number of student-
centered faculty and staff. Unfortunately, if we
ever expect to motivate siudent involvement and
commitment to the development of a positive
campus community, we need to analyze the
ailment and seek a cure,
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