Globalizing Teaching and Research at Old Dominion University:

The Ten-Year Impact of a Fulbright-Hays Group Project Abroad

John P. Broderick, Ph.D.

University Professor of English and Applied Linguistics

Old Dominion University

Norfolk, VA 23529

jpbroder@odu.edu

Introduction


 For six weeks in May and June, 1989, I led a Fulbright-Hays Group Project Abroad in Morocco.  It was funded by a $40,000 federal grant (Program Award # PO21A80043) from the U.S. Department of Education. The program was also supported by approximately $10,000 in additional direct funding from various budgets at Old Dominion University.  We were based in Rabat, the capital of Morocco, but took two trips of several days each to other areas in the country.  In addition to experiencing a full array of lectures and readings on the language, culture, sociology, politics, geography, and history of Morocco, each participant was paired throughout the time in Morocco with a peer colleague in the same discipline who served not only as a professional resource but also as a personal host. 


Of the twelve university faculty in the group (not including me), nine were from Old Dominion University, two from Christopher Newport University, and one from Hampton University.  Of the nine ODU faculty, three left the university within a year or two after the grant, and another retired a few years later.  


The fifth participant retired more recently.  She was a professor of French, and was thus already a committed internationalist.  However, previous to her participation in this program, her focus had been on language and culture in France.  After the program, she not only incorporated an interest in Francophone Africa into her courses and her research, she also teamed with a faculty member in geography (who was not a participant in this program) to seek multi-year funding from the National Endowment for the Humanities for summer institutes for high school French teachers; these institutes, which continue to be funded, focus on the culture and literature of former French colonies in Africa.


This paper specifically reports on the faculty development effects that the 1989 Fulbright Hays Group Project Abroad in Morocco had on the activities of the remaining four faculty and on the role that those faculty have played in globalizing teaching and research at Old Dominion University. None of the four had any previous international teaching or research experience.  Two were sociologists, one a geographer, and one a professor of communication.  


The body of this paper will (1) describe the program itself in a bit more detail, (2) briefly describe the short-term impact on all participants, and then (3) describe in somewhat more detail the impact that the program had on the four faculty just mentioned and, through them, on the globalization of teaching and research at Old Dominion University

Purpose and Overall Plan of the Program


The general purpose of the Fulbright-Hays Group Project Abroad in Morocco was to provide the faculty participants with as substantive an experience as possible in a non-Western culture (given the short, six-week period).  The program was designed for faculty who had not previously experienced life in a non-Western country and who had little or no knowledge of the languages spoken in the country.  The specific purpose of the program was to study Moroccan cultural and linguistic diversity through a series of lectures and visits to key cultural centers and to probe below the surface of the society through personal interaction with a Moroccan peer colleague in a closely related academic discipline.  And, of course, the overriding purpose was to change the faculty into international practitioners in their professional lives.


An eight-month orientation program was offered during the academic year 1988-89 to prepare the participants to gain maximum benefit from the six weeks in Morocco in May and June.  During the fall semester, weekly tutorials in Moroccan Spoken Arabic were available, and one cultural orientation session was presented in November.  During the spring semester, the weekly Moroccan Spoken Arabic sessions continued, and additional weekly sessions were added.  These alternated between learning the alphabet of Modern Standard Arabic (in order to be able to transliterate signs when in the country) and an additional six cultural orientation sessions presented both by ODU faculty and visiting speakers.  Their topics were: (1) “Morocco, Slides and Commentary,” (2) “Language and Culture in Morocco,” (3) “Impressions of My Year in Morocco,” (4) “Insights from Fulbright Experiences in Rumania and China,” (5) “Personal Perspectives on Living in Egypt,” (6) “Berber Culture in Morocco,” and (7) “Insights from Fulbright-Hays Group Projects Abroad in Yemen and Côte d’Ivoire/Tanzania,”


The six-week program in Morocco between May 13 and June 23, 1989 was structured as follows:

Phase One:
Five days in Rabat with three objectives:  (1) preliminary adaptation to Moroccan culture  (2) seminars on various cultural topics, and (3) preliminary meetings with peer colleagues. (The idea behind the peer colleague program was to put each participant into a one-on-one relationship with a Moroccan who shared not only profession, university professor, but as far as possible, teaching and research interests.  The hope was that a personal relationship could develop fairly quickly based on those shared values and experiences, a relationship which could move below the surface and make it possible for the participant to experience something of the Moroccan family and the complex social networks weaving it into the fabric of Moroccan society.  My observations of these contacts and the participants’ own comments in their evaluations indicated that this hope was realized even more than I had expected.  Most participants found this to be the most fulfilling aspect of their experience in Morocco.)

Phase Two:
First trip to key Moroccan cultural centers (Marrakech, 5 days; Fez, 5 days; and Meknes, 2 days; with an overnight stop in Beni Mellal in the Middle Atlas Mountains): There were tours and seminars in each city, but ample time for personal exploration (vacationing students from the King Fahd School of Translation in Tangier were available in Marrakech and Fez to facilitate this personal exploration).

Phase Three:
Eight days in Rabat (1) to recuperate from the long trip and visit Casablanca (the largest and most modern city in Morocco -- about an hour by train from Rabat), but mainly (2) to begin intensive interaction with peer colleagues and their families.

Phase Four:
Second trip to key cultural centers (Tangier, 2 days; Chefchaouan, 2 days with an afternoon in Tetouan while traveling between the two cities).

Phase Five:
Final nine days based in Rabat for: (1) additional work with peer colleagues and (2) individual projects, including trips out of Rabat, which developed out of earlier contacts during the program. (With the help of peer colleagues, of program staff, and of the students from the Translation School, small groups and individuals were able to make excellent use of individually scheduled free days and two scheduled sets of two to four days to arrange an amazing array of fruitful experiences.  Here are some examples:  (a) an overnight trip from Marrakech to the coastal town of Essaouira, staying at the home of a Moroccan student, and personal encounters with regional artisans, (b) day trips to the High Atlas Mountains from Marrakech which required bargaining with taxi drivers and interactions with Moroccans in rural settings, (c) visits to the Spanish enclave of Ceuta (Arabic, Septa), one group traveling a cliff-hanging road along the Mediterranean Sea that presented the most spectacular vistas they had ever seen.  (d) return visits to Fez for additional interaction with faculty who hosted us during the group’s visit there, (e) a four-day trek by two participants over the Atlas Mountains and south to the edge of the Sahara Desert, spending nights in the rural homes of Moroccan students who befriended them along the way.)

Here is the list of seminars in Morocco (typically lasting two hours) and, in parentheses, the city in which each seminar took place:

 “Moroccan Higher Education” (Rabat)

 “The Peoples and Places of Morocco Part I” (Rabat)

 “The Peoples and Places of Morocco Part II” (Rabat)

 “Americans in Morocco” (Rabat)

 “Arabic in Moroccan Culture” (Rabat)

 “Overview of Moroccan History with Special Emphasis on Cities We Will Be Visiting” (Marrakech)

 “Berber Language and Culture” (Fez)

 “The Languages of Morocco” (Fez)

 “The Mission of the King Fahd School of Translation” (Tangier)

 “Chefchaouan: Its Place in Moroccan History and Culture” (Chefchaouan)

Impact of the Program

A. 
Short Term Impact of the Program


Old Dominion University had made a major revision of its general education program in 1985, a revision which mandated inclusion of non-western perspectives in required literature, philosophy, history, and social science courses.  Eight of the nine ODU faculty who participated in the Fulbright-Hays Group Project in Morocco typically taught one or more of those courses regularly.  The ninth taught French, which had its own special place in the internationalized curriculum.  The two faculty from Christopher Newport College and the one faculty member from Hampton University also taught general education courses regularly.  With the exception of the French professor, none of the others had spent more than a few weeks abroad and none had every visited a third-world country.  The general comments on the program given by faculty in their evaluations gave clear indication that the program had a significant impact on both their personal and professional perspectives.


In reports soon after the program on how they expected to implement new insights in their teaching, participants listed plans such as the following:  (1) teach Islam for the first time in a world religions course, (2) incorporate the Moslem perspective for the first time in history courses surveying the “reconquest” of Spain, (3) treat Islamic history (especially in North Africa) as part of non-Western dimensions of world history courses, (4) treat women’s issues in the Islamic world as part of sociology courses, (5) treat non-western-style centrally controlled mass media in mass communications courses, (6) compare the Moroccan constitution to the U.S. Constitution in American government courses, (7) add Francophone literature to French courses, (8) include both human and physical aspects of Moroccan geography in geography courses.    


During the first year after the program, participants reported the addition of non-Western perspectives to courses they were already teaching. Several professors also designed entirely new courses inspired by their experiences in Morocco.  One was an advanced course in Francophone African Literature offered by the professor of French.  Another was a course in Middle Eastern Politics and Sociology co-taught by the second sociologist.  An additional benefit to students came indirectly from the fact that at least three of the social scientists who participated in this program had previously been opponents of across-the-board foreign-language requirements in the general education curriculum.   Six weeks in Morocco interacting with peers who knew at last three languages (Moroccan Arabic, Modern Standard Arabic, and French), usually four languages (add English) and sometimes five (add Berber) thoroughly persuaded them that the monolingualism of Americans is simply unacceptable. 

B.  Long Term Impact of the Program 

I have already noted that, prior to participation in this program, none of the following four faculty, on whom this paper focuses, had done any prior formal study in international aspects of their disciplines, none had taught internationally oriented courses or even incorporated international perspectives in their courses, and none had done research  which was in any way international.


The information reported here on their activities during the ten years since the program is based on: (1) an examination of detailed current résumés of each faculty member, and (2) an extended interview which included: (a) questions about their résumés, (b) a fixed set of several questions that I asked each person, and (c) extended informal discussion based both on my questions and on other issues that they thought relevant.

The First Professor of Sociology


This professor was one of the faculty who, prior to the program in Morocco, had been skeptical about the usefulness of a foreign language requirement in ODU’s general education program.  Interestingly, he worked hardest during the 1988-89 academic year at attending the sessions on Moroccan Colloquial Arabic and working independently with the textbook and taped materials -- so much so that he actually succeeded in learning enough to indulge in basic communication once we were in Morocco.  In fact, waiters in hotels would often try to show their appreciation for his attempts to speak their colloquial language by switching to French after a few interchanges in Moroccan Colloquial Arabic.  They were invariably surprised, and impressed, that a foreigner who did not know French would have taken the time to learn their colloquial language.


During the first few years after the program, this professor incorporated descriptions of the Moroccan legal system and penal system into his introductory course in criminal justice.  He also worked with another faculty member for some months in preparing a preliminary proposal for a Fulbright-Hays Group Project Abroad in Mexico (a project which, for a number of reasons, never came to fruition).  He also served for several years in the 1990’s as chair of the Department of Sociology and Criminal Justice.


During our formal interview, and in a few subsequent conversations, he made the point that I should emphasize in this report that, even though his formal teaching repertoire and research and service record do not show as many internationally oriented accomplishments as the other three faculty whom I am about to discuss, he feels that the experience in Morocco essentially changed him, not only as a professional but as a person.  He feels that his personal sense of his place in the world, indeed in the universe, is essentially different from what it had been before the program and that this difference has had a subtle but real influence on every aspect of his teaching and research and on how he performed the duties of department chair during his years in that position.  


Each of the other three faculty also report analogous shifts in the very ground on which they function, not only as professionals but as human beings.  But all three have also made a fundamental shift in the focus of their teaching and research -- so much so that it is not an exaggeration to say that each has become primarily an internationalist.

The Second Professor of Sociology


I will next discuss the second professor of sociology.  First, a summary of his subsequent international experiences:  (1) Three separate Malone Fellowships from the National Council on U.S.- Arab Relations to spend two to four weeks in Jordan and Syria (1990),  Israel and Occupied Territories (1991), and Saudi Arabia and Qatar (1993); (2) A semester teaching at the University of Aleppo in Syria (March-July, 1992) during a faculty development leave from Old Dominion University, and (3) Principal Investigator (Project Director) of a $125,000 grant which he secured from the United States Information Agency (USIA) to fund a three-year linkage between Old Dominion University and the University of Aleppo in Syria, a grant which funded 12 faculty from each institution to spend a semester or full year teaching and doing research at the other institution.


Very much as a result of all these activities, this professor made thorough and permanent revisions to two introductory criminal justice courses so that they would include systematic comparisons between the U.S. criminal justice system and that of Morocco and the other countries which he visited.  More than 2,000 students have taken the first course (often taught on television) and 600 students, the second course during the past decade.  On three occasions during the decade he also taught an upper division course focused on the sociology of the third world (to about 50 students each time).  In addition, he has played a central role in developing plans for a minor in Middle Eastern Studies at Old Dominion University as part of which he has created a new course on the sociology of the Middle East. 


He has written articles on “Violent Crime in the Middle East and North Africa” and “The Role of the Arts in the Arab World” and has a forthcoming book (co-authored with a Syrian professor) entitled The Effects of Rapid Population Growth in Syria.

I wish to emphasize two aspects of this professor’s experience.  The first is that his involvement grew, i.e., one thing led to another:  (a) He went to Syria on the Malone Fellowship because he had been to Morocco.  (b) He went back to Syria during his sabbatical semester because he had formed a professional relationship with a professor there. (c) He succeeded in gaining funding for the three-year USIA linkage grant precisely because he had spend a full semester there learning about their system of higher education and establishing a network of relationships with both academics and government officials.  The second point I wish to emphasize is how his own involvement in his own development as a faculty member led to opportunities for his colleagues and to important growth in the globalization of ODU.  I can’t help thinking of an analogy between, say, a sunflower seed (the trip to Morocco) and the huge sunflower that grows from it (his own subsequent achievements) and then, I might add, a whole field of sunflowers that might grow from the many seeds in that sunflower. Here I’m thinking of the many follow-up accomplishments of the twelve faculty that he sent to Syria; describing their activities would require additional papers such as this one.

The Professor of Geography


The professor of geography made significant changes to his introductory general education courses in both cultural geography and environmental geography; he has taught each course to between 100 and 200 students a year during nine of the past ten years.  He also created a course on the geography of the Middle East which he as taught six times to an average of 30 students each time (nearly 200 students in all).  He has regularly taught graduate courses with the following titles:  “Ethno-regionalism -- Geopolitics of World Ethnic Minorities” and “World Regional Geography.”  His graduate seminar in political geography regularly includes international themes.  He is also a member of the committee that has developed the proposal for a minor in Middle Eastern Studies at ODU.


He too participated in a Malone Fellowship program (in the Gulf States).  He was also one of the professors who spend a semester in Aleppo, Syria funded by the previously described USIA linkage grant.


His formal research activity resulting from these activities include nine conference presentations, revisions of four country articles in the Columbia Lippincott Gazeteer of the World (on Djibouti, Ethiopia, Eritrea, and Somalia), two scholarly articles on the geography of Morocco (one co-authored with the Moroccan professor who was his peer colleague) and a co-edited volume on World Urbanization (which includes an article by him on cities of the Middle East).  Here are a few examples of the titles of his articles and conference papers:  “Rediscovering the Roots of Moroccan Geography in an Era of Interdependence,”  “Morocco and California: Comparing Environment and Society,” “The Middle East: Defining the Region and Its Relative Location,” “Syria’s Cultural Landscape: A Thematic Interpretation,” and “The Gulf States: Arab Lands in Transition.”


His work has also had its own “sunflower effect,” but of an entirely different sort from that of the second sociology professor.  The geography professor has been extremely active in securing funding for programs to internationalize the teaching of geography in the public schools.  For example, the Virginia Department of Education has funded programs during each summer from 1996 to 1999 entitled, “Academic Leader, Middle East Seminar.”  Teachers in these programs are trained not only to introduce international perspectives into their own classrooms but also to give workshops for their colleagues.  As I write this paper, this professor is in Israel leading a group of future teachers in a study abroad program, and later in the summer he will also host several geography teachers from Russia funded by a $25,000 grant from the USIA Partners in Education Program.

The Professor of Communication


The professor of communication, like the second sociologist and the geographer was the recipient of a Malone Fellowship from the National Council on U.S.- Arab Relations during the summer following the program in Morocco (1990).  Her program was in Egypt and Iraq.  She was awarded a second Malone Fellowship to travel to Saudi Arabia and Qatar (1993), and she made extended visits to the University of Aleppo (in 1994 and 1995) as part of the previously described three-year USIA linkage grant.


In the years since the program, she has taught an Intercultural Communication course to between 400 and 500 students that has made extensive use of insights gained from her experiences abroad.  Those experiences have also significantly affected the content of another course she regularly teaches: Communication between the Sexes.  She has also been a key player in planning ODU’s proposed Minor in Middle East Studies.


Since 1992, she has been the editor of the newsletter of the (Virginia) State Council on U.S.- Arab Relations.  She also chaired the Council in 1994.  She has given six national, regional, or state conference presentations on international themes, with titles such as, “The Qadisyya Metaphor in Iraqi War Memorials,”  “The Separate Worlds of  Men and Women in Iraq,” “Will Islamic Fundamentalism Gain Influence in the Central Asian Republics of the Late USSR?” “What Syrian Women at the University of Aleppo are Watching on TV and Why,” and “Interfacing with the Ba’ath Party: Doing Survey Research in Syria.”


This professor’s work is yet another manifestation of what I earlier called “the sunflower effect.”  Whereas the work of the second professor of sociology has led to increased international opportunities for may of his fellow ODU university professors (who were able to spend a funded semester or year in Syria) and the work of the professor of geography has provided many international training opportunities for public school teachers, the work of this professor of communication has provided significant international opportunities for secondary school students.  From long before her ventures into the Middle East, she was the faculty coach and sponsor of ODU’s forensics organization.  As an outgrowth of her Middle East experiences she established organized teams of ODU students to participate in college-level Model Arab Leagues every year since 1991.  In 1994, she also created and every year since then has directed an annual High School Model League of Arab States Program at ODU that has involved hundreds of area high school students.

Conclusions


There have been other international initiatives at Old Dominion during the last decade.  During the same six weeks we were in Morocco, another group of ODU faculty were traveling in China and Japan funded by another federal grant. ODU’s College of Business and Public Administration had yet a third federal grant early in the 1990’s to assist in globalizing its curriculum.  It also initiated a doctorate that required advanced foreign language proficiency and international internships. 


In 1989, the university revised its mission statement and reaffirmed that international affairs and cultures would be one of five emphasis areas.  That statement in fact described ODU as “Virginia’s international institution.”  In support of that commitment, our MA in International Studies continued to grow, and a BA in International Studies was initiated.  A Doctorate in International Studies was also initiated and supported with several new senior faculty positions and graduate fellowships.  International program administration at ODU was centralized and reorganized to report directly to the president.  A building was renovated to house the new administrative structure.  Significant additional funding was provided, especially to support study abroad.    


Many things have thus been happening, and participants in the Group Project Abroad in Morocco have served on committees that planned and implemented several of those other initiatives; however my point in this paper is not that this one program played some decisive role in the overall globalization of the institution.  I do wish to assert that the program played an important role.  It was a grass roots program.  Administrative reorganizations, renovated buildings, and even additional funding per se do not change an institution unless people change.  Now it is also possible to hire new international specialists or to support the hiring across campus of faculty with international experience, and that has been going on.


What I wish specifically to contend is that faculty development programs of the type I have described in this paper are both highly effective in bringing about this grass roots change and highly cost effective.  The four faculty whom I have focused on in this paper were changed into internationalists at far less cost than either earning new degrees or adding new positions. These four faculty have changed the institution, and these changes arose, in large part, as a result of the simple opportunity to experience a new and interesting culture close up.  But it is difficult to change adults, and especially academics.  And it is even more difficult to do so in a few weeks or months. 

 
What I think has been most effective about this particular Fulbright-Hays Group Project Abroad in Morocco is that it used the common experiences and attitudes of the world-wide community of scholars to lure American academics into accepting and appreciating a new culture.  They made friends easily with the peer colleagues who shared their professional values.  But those friendships soon led below the surface of the culture.  They went on to meet their peer colleagues’ families, to hear about their personal histories, to learn about their values.  And they got to do this while fully immersed in the total atmosphere of the culture (not just as they might have done if the colleagues, even with their families, had been visiting the U.S.).  The end result was almost subversive.  Wonderfully subversive.  Another important contributor to the success of the program was the pre-departure orientation program; it made it possible for the participants to make the most of their time in Morocco.


The one recommendation for change that I would make based on the perspective of ten years is to focus on recruiting faculty who are five to ten years beyond tenure (i.e., who have made a commitment to the institution) but who have at least ten to fifteen years before reaching retirement age.  All four faculty whom I described in this paper fit that description.  The three who left the university within a few years after the program had all earned tenure very recently (one during the year before the program) and were on average ten years younger than the four who stayed.


Given that one caveat, I wish to assert in closing that the changes that this program made in the lives and professional activities of the people I described in this paper have indeed played an important role in the globalization of Old Dominion University.  I strongly recommend such programs as integral parts of globalization strategies at other universities.
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